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The CES School Benchmarks

The CES School Benchmarks provide an opportunity for schools to understand
the implementation of the Ten Common Principles (10 CPs) by describing what
the work of the Coalition "looks like."  Organized by Principle and by category,
the School Benchmarks are intended to support schools as they develop ways of assessing their
reform efforts.  The indicators within the Benchmarks come from experiences, practices, and
research based in CES schools.  When connected, these indicators have proven essential to
helping schools implement strategies to increase achievement in all students.

Now in its Decade of Demonstration, the Coalition is striving to show examples and better
describe the Principles in practice. The Benchmarks' indicators are for "high implementing" CES
schools — schools actively putting the 10 CPs into practice. Other Benchmarks may need to be
developed to help some schools to grow and measure progress.

As a reflective and assessment tool, the Benchmarks can be applied in a myriad of ways.  Given
that there are five categories and 10 CPs, you may choose to select a category and work through
all of the Principles, or you may opt to select a Principle and work through the five categories.  In
either case, seeing the connections between the categories is an important component to the
Benchmarks.  The goal is to use this tool to focus reflection, to identify strengths and weaknesses,
and to guide the work.

A powerful way to improve schooling is to include a broad constituency in the conversations
about how to use the 10 CPs to create schools where all children reach high standards.  A shared
purpose allows us to pursue differing strategies to reach agreed upon goals.  Sharing these
Benchmarks within the school community can allow multiple scheduling, pedagogic, and
administrative practices to coexist as long as they are focused on raising overall student
achievement.

Category Connection

The diagram to the right shows the interconnectedness of the Benchmarks' five categories:
Student Achievement, Classroom Practice, Organizational Practice, Community Connections and
Leadership.

This draft Benchmarks is a tool to help us create schools where everyone experiences powerful

teaching and learning.  The focus of the Coalition's work is increasing student achievement  for
all young people, which is why students are placed at the center of the diagram. In order to

support the work of our students, we must create classroom practices  which support and
encourage all students to reach high standards and to gain insight into their own unique gifts.

The organizational practices and structures  which make this possible are designed to support
teachers who are innovative, competent and engaging as well as open to input from the broader

community.  Strong community connections  work in at least two ways: the first assumes that
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Principle 1
The school should focus on helping young people learn to use their minds well. Schools should not be
"comprehensive" if such a claim is made at the expense of the school's central intellectual purpose.

CES students will:

student
achievement

I. Demonstrate that their learning is purposeful and that they have developed
habits of mind by: questioning their work; taking ownership of their work;
directing their learning; reflecting on their work; assessing their work; revisiting
their work; solving complex problems; sharing their understanding; making
connections; finding and assessing evidence for their ideas and others'; asking
critical questions of others; using a variety of tools (i.e. technology) to conduct
research; conducting action research; and performing at a high level in
assessments
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Curricula that employ essential questions and are aligned with developing
Habits of mind (see Student Achievement, CP #1)
II. Varied instructional strategies and assessments that support the   development
of habits of mind for all students

III. Classroom activities that are structured democratically so that students   are
able to play a variety roles

Organizational practices in CES schools include:

organizational
practice

I. Professional development and support system that are framed around
intellectual rigor and habits of the mind (see Student Achievement, CP #1)

II. A learning community of stakeholders, spokespeople and publications that
articulate the philosophical foundation of the school (i.e. what  "habits of
mind" are, how the school addresses emotional and social components,
 what high levels of learning for all students means)
III.  School and community resources that are available and well integrated
(i.e. libraries, technologies, support programs) to support intellectual
purposes
CES community members will:

community
connections

I. Work collaboratively with school personnel to create a shared school vision that
embraces intellectual rigor for all students

II. Help build and sustain a learning community of stakeholders (parents, students,
district, non-parent community members who can articulate (i.e. define, discuss,
revisit, support) and use "habits of mind"

III. Make community resources available i.e. libraries, technologies, support
programs) to support intellectual purposes

CES school leaders will:

leadership I. Work collaboratively with all stakeholders to create not only a shared school
vision, but articulate, share, and revise it when necessary

II. Support the continued intellectual focus of the staff and students (i.e.
professional development opportunities and resource allocation)

III. Model intellectual curiosity by conducting action research and acting as a
Lifelong learner
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Principle 2
The school's academic goal should be simple: that each student masters a limited number of essential skills
and areas of knowledge. While these skills and areas will, to vary degrees, reflect the traditional academic
disciplines, the program's design should be shaped by the intellectual and imaginative powers and
competencies that students need, rather than necessarily by "subjects" as conventionally defined. The
aphorism "less is more" should dominate: curricular decisions should be guided by the aim of thorough
student mastery and achievement rather than by an effort merely to cover content.

CES students will:

student
achievement

I. Deepen their understanding of subject areas by making connections between
traditional academic disciplines

II. Make connections between their academic and personal lives by applying
knowledge gained and essential skills developed in school to their lives outside of
schools

III. Demonstrate intrinsic motivation by becoming increasingly independent
learners
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Curricula and activities that are structured to support students as they develop
the essential skills they will need to demonstrate in order to be promoted or
graduate

II. On-going discussions of ways in which "less is more," rather than coverage,
leads to effective teaching and learning (depth vs. breadth)

III. A variety of resources (i.e. manipulatives, teacher resources, textbooks) being
used to inform curricular decisions and deepen knowledge

Organizational practices in CES schools include:

organizational
practice

I. An academic program that is designed to support cross disciplinary work

II. Forums that encourage discussions of  "less is more" and professional
development opportunities help teachers design curriculum effectively

III. Programs and field trips (i.e. community service, work study, internships) that
connect "inside" school learning to the community and "real" world
CES community members will:

community
connections

I. Participate in formal and informal activities in school (e.g. tutoring, job share
programs)

II. Advocate for a focused curriculum that emphasizes essential skills

CES school leaders will:

leadership I. Coach, support, and encourage teachers as they establish clear competencies for
all students in each course

II. Demonstrate role as learner / teacher through modeling and being present in
classrooms

III. Articulate and advocate for "less is more" with district, university, and
community members
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Principle 3
The school's goals should apply to all students, while the means to these goals will vary as those
students themselves vary. School practice should be tailor-made to meet the needs of every group
or class students.

CES students will:

student
achievement

I. Attend classes and activities which are primarily grouped heterogeneously and
accessible to all students

II. Recognize that the school applies high standards to all students

III. Work with the guidance of adults in the school to set academic and personal
goals which are tailored to their individual strengths
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Diverse teaching practices that support student success

II. Teachers who identify clear and measurable goals for all students and know
where all students are in relation to those goals

III. Teachers who not only believe that all students can learn to use their minds
well, but actively promote this idea

Organizational practices in CES schools include:

organizational
practice

I. The collection, disaggregation (i.e. by race, ethnicity, gender, disability), and
analysis of student data by individual teachers and the school so that patterns
related to student achievement (i.e. school placement, test scores, course selection,
post graduate plans) can emerge

II. A challenging curriculum and promotion/graduation standards that apply to all
students – no tracking

III. School activities and resources(financial and human) that are allocated with a
focus on student equity

CES community members will:

community
connections

I. Support school by participating in mentoring and advocacy on behalf of all
students

II. Assist in the collection, analysis and disaggregation of data in order to ensure
all students are learning to use their minds well

CES school leaders will:

leadership I. Support teachers in the successful implementation of inclusion

II. Model and promote the idea that all students can learn to use their minds well
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Principle 4
Teaching and learning should be personalized to the maximum feasible extent. Efforts should be directed
toward a goal that no teacher have direct responsibility for more than 80 students in the high school and
middle school and no more than 20 in the elementary school. To capitalize on this personalization,
decisions about the details of the course of study, the use of students' and teachers' time and the choice of
teaching materials and specific pedagogies must be unreservedly placed in the hands of the principal and
staff.

CES students will:

student
achievement

I. Be able to identify at least one adult in the school community who knows them
well and can advocate for them

II. Express satisfaction in school because they believe it meets their academic and
personal needs

CES classrooms & learning environments will show evidence of:

classroom
practice

I. Teachers who know and share information about students' emotional, academic,
and social needs, strengths, weaknesses and how they mesh with the norms and
expectations of students' communities

II. Strategies and interventions that are developmentally appropriate are being
used to support students in a proactive way

III. Teachers, parents, and students interacting  in a variety of settings (inside and
outside the classroom), making effective partnerships on behalf of students

Organizational practices in CES schools include:

organizational
practice

I. A schedule that supports small learning communities by reducing student-
teacher ratio   (80:1, 20:1)

II. Schedules and programs that  are organized to accommodate personalized
learning (i.e. advisors, school within a school, and house system)

III. Professional development and support systems that encourage personalization
by providing information about expert/outside and community resources

CES community members will:

community
connections

I. Model personalization by knowing teachers and students and acting as
professional development resources when appropriate

II. Participate in an advisory capacity for students in the school

CES school leaders will:

leadership I. Model personalization by knowing teachers, parents, and students well

II. Use a decision making process that supports/promotes personalization at both
the teacher and student level
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Principle 5
The governing practical metaphor of the school should be student-as-worker, rather than the more
familiar metaphor of teacher-as-deliverer-of-instructional-services. Accordingly, a prominent
pedagogy will be coaching, to provoke students to learn how to learn and thus to teach
themselves.

CES students will:

student
achievement

I. Use and understand the inquiry model, and as a result, regularly revise their
work and generate their own essential questions

II. Take on multiple roles ("teacher", "researcher", "student", and "team member") in
the classroom/learning process

III. Identify, assess, select, find, and use a variety of human and material resources
strategically in their work
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Teachers who analyze their teaching practices (i.e. ratio of teacher talk to
student talk, opportunities for student initiated intellectual pursuits, quality and
variety of learning activities, opportunities for multiple learning styles)

II. Teachers who coach/facilitate student learning rather than rely solely on
lecturing

III. A curriculum that is flexible enough to allow for independent exploration,
student generated questions, and student reflection

Organizational practices in CES schools include:

organizational
practice

I. Professional development opportunities and support systems that encourage
authentic teaching and learning

II. A schedule and organization that allow for time during the school day to
pursue authentic teaching and learning

CES community members will:

community
connections

I. Support programs (i.e. service learning, work study, internships, field trips) that
connect school learning to the community and world outside of school

CES school leaders will:

leadership I. Make a variety of resources available (library, Internet, community, mentors) and
allocate time for teachers to reflect

II. Engage the wider community in educational discourse

III. Model the metaphor of "coach" by being an "authentic teacher" and "authentic
learner"
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Principle 6
Teaching and learning should be documented and assessed with tools based on student performance of
real tasks. Students not yet at appropriate levels of competence should be provided intensive support and
resources to assist them quickly to meet those standards. Multiple forms of evidence, ranging from
ongoing observation of the learner to completion of specific projects, should be used to better understand
the learner's strengths and needs, and to plan for further assistance. Students should have opportunities
to exhibit their expertise before family and community. The diploma should be awarded upon a successful
final demonstration of mastery for graduation — an "Exhibition." As the diploma is awarded when earned,

the school's program proceeds with no strict age grading and with no system of "credits earned" by "time
spent" in class. The emphasis is on the students' demonstration that they can do important things.

CES students will:

student
achievement

I. Develop exhibitions for promotion and graduation which show careful selection
of topic and format, incorporate required skills and areas of knowledge, involve a
wide variety of human and material resources, and show evidence of reflection and
habits of mind

II. Create portfolios throughout their academic career which demonstrate the
evolution of their skills and knowledge

III. Present exhibitions to an authentic public audience
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Personalized coaching for individual students as they plan and develop their
exhibitions

II. Teachers modeling the use of varied media/technology for presentations and
exhibitions

III. Promotion of students based on their demonstration of mastery, not by time
spent in class

Organizational practices in CES schools include:

organizational
practice

I. Professional development, support systems and time for teachers to discuss
student work and develop consistent assessments

II. Transcripts that reflect the experiences, skills, and competencies students have
accomplished

III. Promotion and graduation requirements that use demonstrations of mastery
rather than time spent in class as criteria
CES community members will:

community
connections

I. Observe and provide feedback about the content and process of exhibitions and
other performance-based assessments

II. Participate in and encourage conversations throughout the community and
district regarding grading and promotion

CES school leaders will:

leadership I. Educate the larger community (including representative from universities,
businesses, and families) about exhibitions and other performance-based
assessments and invite them to provide feedback on the process and content of
exhibitions

II. Negotiate the relationship between exhibition requirements and state and local
standards

III. Participate in and encourage conversations throughout the community and
district regarding grading and promotion
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Principle 7
The tone of the school should explicitly and self-consciously stress values of unanxious expectation
("I won't threaten you and I expect much of you") of trust (until abused) and of decency (the values
of fairness, generosity and tolerance). Incentives appropriate to the school's particular students and
teachers should be emphasized. Parents should be key collaborators and vital members of the
school community.

CES students will:

student
achievement

I. Safely, respectfully, and persuasively articulate their ideas and opinions

II. Contribute to classroom, school and community decision making and problem
solving

III. Show the capacity to take positive risks academically and socially and learn
from mistakes
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Classes that are structured to set and check norms

II. Implied trust (i.e. bells or tones are not used to signal the end of class or class
change times) and of respectful behavior among all stakeholders

III. Curriculum and activities that give students choices and numerous
opportunities to succeed

Organizational practices in CES schools include:

organizational
practice

I. Whole-school meetings that are convened  to include student voices

II. Governance systems that enable all stakeholders (teachers, students, parents,
community, and administrators ) to have input into planning and assessing of
school programs (vision/goal setting process, data review, student exhibitions)

III. A learning environment that is both hospitable and authentic
CES community members will:

community
connections

I. Model respectful behavior during both formal and informal communications

II. Be involved in planning and assessing of school programs (vision/goal setting
process, data review, student exhibitions)

III. Provide input into decisions that affect student learning through involvement
in parent and community organizations and functions

CES school leaders will:

leadership I. Model respectful behavior during both formal and informal communications (i.e.
demonstrate trust until abused) and develop clear, coherent norms and policies
about "how we do things" at school

II. Revisit the need to model tolerance and respect diversity with the staff and
student body over the course of a year

III. Structure staff policies so that individuals are given more than one chance to
succeed
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Principle 8
The principal and teachers should perceive themselves as generalists first (teachers and scholars in
general education) and specialists second (experts in but one particular discipline). Staff should
expect multiple obligations (teacher-counselor-manager) and a sense of commitment to the entire
school.

CES students will:

student
achievement

I. Be well known and supported inside and outside of the classroom by a variety of
teachers and administrators

II. Recognize and value their teachers as more than curriculum content specialists

III. Periodically take on leadership roles within the classroom
CES classrooms & learning environments will show evidence of:

classroom
practice

I. Teachers who see their role in the school as one that goes beyond their
immediate sphere, classroom, or subject area (i.e. advisor, counselor, coach,
learner)

II. Teachers who work  across grade levels and/or disciplines and sharing resources
and expertise with each other

III. Teachers who believe that understanding various student cultural differences
(such as ethnic, gender, economic, linguistic) is a fundamental part of being a
generalist

Organizational practices in CES schools include:

organizational
practice

I. Curricular goals and outcomes, schedule, teaching load, and programs that
provide teachers with time to meet and collaborate during the school day
II. Professional development, support systems, and incentives (i.e. sabbaticals,
grants, activities, study groups) that help teachers reflect on their profession and
learning.
III. Expectations of teachers that are realistic and reasonable
CES community members will:

community
connections

I. Interact meaningfully with students inside and outside the school

II. Advocate for children and participate on a crisis team

CES school leaders will:

leadership I. Share leadership with others

II. Interact meaningfully with students inside and outside the classroom

III. Participate actively in the learning community (i.e. critical friends groups)
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Principle 9
Ultimate administrative and budget targets should include, in addition to total student loads per teacher
of 80 or fewer pupils on the high school and middle school levels and 20 or fewer on the elementary level,
substantial time for collective planning by teachers, competitive salaries for staff and an ultimate per pupil
cost not to exceed that at traditional schools by more than 10 percent. To accomplish this, administrative
plans may have to show the phased reduction or elimination of some services now provided students in
many traditional schools.

CES students will:

student
achievement

Non-applicable

CES classrooms & learning environments will show evidence of:

classroom
practice

I. Shared leadership among teachers, administrators, students, and community
members
II. Decision making models that are clear, defined, and inclusive
Organizational practices in CES schools include:

organizational
practice

I. Professional development and support system resources that are CES related

II. Teaching loads for teachers that are 80:1 (secondary school) or 20:1
(elementary school) through creative scheduling and innovative use of
people/resources

III. Budget and resource allocation decisions are made at the school site by a
broad range of stakeholders
CES community members will:

community
connections

I. Are able to articulate the school's needs, strengths, and weaknesses as they
relate to the CES vision

II. Share resources to support the work within the school

III. Participate in school site councils, decision making bodies, and education-
related discussions in formal and informal settings (i.e. school board meetings,
political debates)

CES school leaders will:

leadership I. Display political/ financial savvy and secure external resources (center,
foundations, higher education) to support the work

II. Clearly articulate the school's needs, strengths, and weaknesses as they relate to
the CES vision

III. Make resource decisions and staffing decisions based on student needs
and authentic teaching and learning
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Principle 10
The school should demonstrate non-discriminatory and inclusive policies, practices, and
pedagogies.  It should model democratic practices that involve all who are directly affected by the
school. The school should honor diversity and build on the strengths of its communities,
deliberately and explicitly challenging all forms of inequity.

CES students will:

student
achievement

          Democracy

I. Be involved in decisions relating to their coursework, school governance and
policies
          Diversity

I. Value diversity and are excited to take risks beyond their comfort level

II. Take action when they see/experience incidents of prejudice or bias
III. Understand other ethnicities and cultures

          Equity
I. Perform at high levels regardless of race, ethnicity, class, gender, etc.
CES classrooms & learning environments will show evidence of:

classroom
practice

          Democracy

I. Students being involved in decision-making in the classroom
          Diversity

I. Diversity (i.e. demographics) that reflects the diversity of the larger community
II. Sensitized teachers who have participated in diversity training
III. A curriculum which honors diversity for more than just the sake of diversity
          Equity

I. Teachers who disaggregate student data by race, ethnicity, gender, class, etc. to
address issues of predictability and understand and address inequitable
distributions of student achievement
II. The protection of the rights/responsibilities of students from diverse populations

Organizational practices in CES schools include:

organizational
practice

          Democracy

I. Policies that encourage stakeholders to communicate with, participate in, and
provide leadership for the school
II. Opportunities for all stakeholders to voice their opinion on a wide variety of
school matters

III. Collegial relationships among all areas – teaching, administration, clerical,
maintenance,  and community

          Diversity

I. A district office that provides diversity training for school staff, parents and
students
II. A district office that seeks diverse administrative and teaching staff
III. School policies that clearly describe and state appropriate and inappropriate
behavior
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          Equity
I. Goals that are explicitly related to equity -- human and financial resource
allocations address long-standing inequities with traditionally under-served
populations
II. School policies that promote equitable learning (i.e. no tracking or leveling,
academic supports and acknowledgements of diverse learners and styles, high
expectations for all students, class enrollments reflect diversity of student
population)
III. A data collection and analysis system is used to inform decisions regarding
student achievement and success of all students (i.e. rates of disciplinary actions,
graduation and drop out rates, representation of ethnic groups in high and low
achievement levels, AP enrollments)
CES community members will:

community
connections

I. Participate in the building of a community of learners from within the school and
among the larger community  outside of the school
II. Discuss equal  access to resources and space that is available in the community

III. Create reciprocal partnerships with the school to ensure that access and
outcomes are equitable(partnerships include all groups and are representative of
the greater community)

CES school leaders will:

leadership           Democracy

I. Build a community of learners from within the school and among the larger
community
II. Model open-mindedness

          Diversity

I. Seek a diverse teaching staff
II. Model practices and create policies which develop a culture honoring diversity
III. Value diversity for more than just the sake of diversity
          Equity
I. Disaggregate student data by race, ethnicity, gender, class, etc. to address
issues of predictability and understand and address inequitable distributions
of student achievement
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Development of the CES School Benchmarks
Over the past 14 years, educators committed to improving student achievement have used the Common
Principles to affect meaningful change in schools.  As a result, thousands of students and educators have
experienced the benefits of personalized, authentic, and deep learning and teaching.   Ten years after the
Coalition's work began, the Futures Committee convened to formally assess the organization's progress.
The Committee recognized that CES had developed into an effective program of reform that positively
impacted students and influenced national discussions regarding the structure and purpose of schools.
They did note, however, that to continue to be a voice in the national discourse, CES, as an organization,
needed to carefully document the quality of its programs and consistently share the effects of CES change
to the public at large.  Thus began the Decade of Demonstration.

An essential component of sharing the work of the Coalition is being able to articulate how the founding
ideas, or Common Principles, translate into practice in schools.  A document that clearly identifies
indicators of CES schools could be useful to sites considering CES membership, schools working towards
improved implementation, and individuals in the public learning more about the Coalition.  A carefully
crafted document would be specific enough to provide direction to schools planning or assessing their
work, yet broad enough to allow school communities to interpret the Principles and apply and tailor them
to their local contexts.  Several groups within the CES community have worked to develop a document
that accommodates these factors.  A draft of their collective efforts is attached.

Concerns have been raised about the potential implications of a "Benchmarks" document on the
membership process. During the first stages of the Coalition's history, membership decisions were handled
by CES National. Regional centers have since assumed this role. Throughout this time period, membership
has been based solely on a school's level of commitment to implementing the Common Principles rather
than on its performance.  There are currently no plans to use the Benchmarks or indicators to decide
membership.  While individuals have discussed this possibility, this topic has not been a part of the broad
national conversation.

February of 1998

The benchmarks conversation begins as center directors discuss the Porter-Obey Legislation for
Comprehensive School Reform and how the funding could potentially benefit CES schools.  To qualify for
the funding, CES needs to be prepared to respond to a series of questions.  Amongst those questions are:

• What do the Common Principles look like in schools?  (Work of the 10 Common Principles)
• How do Centers help schools implement the Principles?  (Process of Working with Schools)
• What do CES schools look like?  (Activities of CES Schools)

The center directors develop lists of key practices that schools should be working on implementing,
activities that are expected of CES schools, and services provided by regional centers.  They also identify
structures that schools need to have in place to ensure effective implementation.

March 1998

At Congress, a Working Group discusses the issue of school benchmarks. The group recognizes that while
the motivation for developing benchmarks was initially in response to the Porter-Obey Legislation, the
conversation did, in fact, build on years of efforts to characterize what constitutes a Coalition school. The
group also recognizes that the document also might be of use to both the CES and non-CES communities.
At the end of Congress, the Working Group's proposal and recommendation are adopted:

Proposal  :  "… the Congress endorses and fully supports the creation of benchmarks to be used by schools,
centers, and the National CES to measure progress and use to inform the affirmation and re-affirmation of
schools, and, ultimately centers."
Recommendation    :  "… we recommend that the CES Executive Board and national staff find a way to
continue the work of benchmarking begun here…"
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April 1998

As indicated in the Governance Document, a copy of all Decisions of Congress is sent to CES member
schools.  In response, 68 affirm the decision, while one does not affirm.

May 1998

Center directors develop a draft of Benchmarks that are linked to each of the Ten Common Principles.

June - July 1998

CES National seeks volunteers from center directors and Congress Delegates to continue the work.

August 1998

An ad hoc committee of ten volunteers from centers and schools gather to work on both the center rubric
and the school Benchmarks from August 12 - 15 in Oakland, CA.

The Benchmarks group focuses on the clarity, content, and scope of the indicators for each Principle. The
group discusses the fact that CES schools are at varying levels of implementation and use a metaphor of
karate belt levels for clarification. Schools that effectively implement the Principles might be considered
the equivalent of "black belt" schools.  However, even then, there are varying levels or degrees of skill. A
black belt school of the 10th degree would look very different than a black belt of the 1st degree (perhaps a
first year member). The group decides to provide indicators that illustrate the 10th degree black belt.  By
developing these indicators, all schools would have high standards towards which to work.

After an intensive four days of work, the Benchmarks group produces a significantly more illustrative draft
of the indicators.  In order to structure the working session, the group considers how the Principles affect
four different groups within schools: the students, the adults in the school, the individuals or groups
providing leadership, and the school structures (schedules, programs, facilities, etc.).  Thus, indicators for
each of the four groups are developed for each of the Principles.  The Benchmarks group develops
indicators for six of the ten Principles and makes recommendations for finishing the remaining four.  The
work is presented to the centers rubric group for feedback.

September 1998

The national staff develops a plan for completing the work with as much input from group members as
possible.  They disseminate drafts of all work, develop feedback forms for each of the group members to
complete independently, and set up a conference call to discuss and synthesize the ideas.  Using the
feedback from the group, additions are made to the document.

October 1998

The Benchmarks and process documents are presented to the center directors for review and feedback.

November 1998

The benchmarks group of the ad hoc committee presents their work to Congress for review, feedback, and
follow up.  A Congress working group develops a proposal which is affirmed at the Closing Session.  The
proposal reads:  "The Benchmarks working group proposes that CES National should convene a working
group consisting of current members and additional members to continue the work on school
benchmarks.  The group would do the following:

1. Revise the current Benchmarks based on Congress 1998 feedback
2. Distribute the revised draft to centers, schools, and Congress delegates along with a feedback form
3. Suggest strategies for and organize some pilot testing
4. Gather feedback on format, content, and pilot testing and present to the March 1999 Congress for

discussion of possible uses and further development."
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December 1998 - February 1999

Congress delegates are invited to join the working group.  The working group reviews comments from
Congress, condenses and revises the indicators, and develops a plan for pilot testing the rubric.

February 1999 - March 2000
Various CES centers pilot test the benchmarks with their schools. Delegates at Spring 2000 Congress
makes final edits to the benchmark indicators.


