Steps for creating and implementing a grade level exhibition

Note: Thisisnotaprescriptionor amandae! Thefollowing was compiled based on observing the
process of creating an exhibition and drawing on the planning backward work of Jay McTigheand Grant

Wiggins

Task

Questions to consider

1. Determine what essertial knowledge and skills
students will demastrate through this exhibition.

* What should a student know and be abe to do?

* What knowledge and skills cross disciplines?

* Arethese skills and knowledge currerntly being taught
and assessed? By whom? How often?

* What skills and knowledge reflect our competercies
and mission atthis level?

* How well alignedisthislist with whatwe are
currently teeching?

2. Determine what vehiclesstudents will use to
demastrate the knowledge and skillslistedin the
previous step.

* What doesit look like when a student demonstrates X
skill or Y knowledge profi ciertly?

* What doesit look like whenadults use these skills
and knowledge?

* What skills and knowledge lend themselvesto what
type of performarce?(oral, visual, written)

* How do these vehiclesallow for innovation and
judgmert on the part of the student?

* How familiar arestudents with the expectations
associated by a particular component or vehicle?

3. Discuss what profi cient performarce would look like
for eachof the exhibition components D perhaps even
developing aninitial draft of the rubric. Checkto make
sure the skills and knowledge from stepone are
reflected and assessedin the decription of proficiert
performarce.

Dream up what the outcome would look like Busing
the GRASPS template (GGRA SPSOstands for goall,
role,audience, situation, product or performance and
standard). Be asdetailed and specific aspossible!

* Aretheredegreesof performance?

* |s completion proficiency?

* Should the vehicle itself be asessed? To what extent?
(i.e.: if students are asked to act out an original monologue
from ahistorical figure, how are you ensuring that you are
assessing the skills and knowledge the monologue is serving
as avehicle for showing and not just assessing the quality of
the monologue).

* What are the indicators of underdanding?

* What doessophisticated underdanding look like?

* What doesnaive understanding look like?

* How will this rubric be usedto grade or evaluate
student performance?

* How isthis anaccuate reflection of the skills and
knowledge we hadlistedin stepone?

4. Develop atheme or framework for the exhibition
(this should be guided by the knowledge and skills you want
students to demonstrate, as well as your competencies and
mission. For example, a career fair might not work for a
grade level where persuasive writing and knowledge of
global affairs is honored and where community service is a
competency, but it would work very well with expository and
research skills in a grade level where career exploration and
experiential learning are part of the competencies).

* How doesthis theme pertain to our mission and
competercies?

* How doesthis themerelate to the knowledge and
skillslistedin thefirst step?

* How much of the theme will needto be OaughtObis
this overshadowing the skills and knowledge studerts
arebeing akedto exhibit?

* How much background knowledge will teaclers need
in orderto support the theme?

* What resourcesareassociated with thistheme?

* How familiar arestudents with thistheme?

* How doesthis theme allow for innovation ard
auherticity?




5. Write-up what students will do for eachcomponent
of the exhibition Bthis should be a document thatis
Olkd friendlyOard that can be accompaniedby arubric
to be handed out to the studerts asearly aspossiblein
the process of preparing for anexhibition.

e Option: Do/perform/creat a model exhibition
(egecially if thisisthefirst timeanideahas
beentried) to show students (and to inform the
teaclersthinking about how feasble thisis).

e Considerhaving this tunedby students so they
cantell you if they undergand whatthey are
being akedto do

* What structuresdo students needto have in placeto
be succesful with thiswork?

* What do studerts needto know in order to be
succesful (i.e.. how much philosophical OrasoningOis
helpful and how much is confusing)?

* How do we communicate to studerts what we expect
in away that hasmeaning for themand canbe a useful
referencefor thent?

(Consider using the GRASPS — method: goal, role, audience,
situation, product or performance, standards for success).

6. LogisticNuts & Bolts

- Schedule facilitiedpeagple/datesfor the major
components of the exhibition.

- Discuss what role individual teacters will playin
this proces.

(See timeline template later in this document)

* What facilitiedresourcesneeds do we have?Whom
do we needto contactto reserve thee?

* What are the major checlpoints for this work? Who
will be Okaddon these checkpoints?

* Whom do we needto have involvedin this
exhibition?

* How will they be contactedinvited?

* What are the signifi cart datesand what needs to
happenon them?

* How will the assessmert of performance be translated
into agrade?

* Who assesseggradeswhich componens?

* How will studerts receive agrade?(i.e.: Which
components GcountOin which classes? Is the gradefor a
component incorporated into the grade of more than one
class? |'s apercentage of the grade in each class?)

7. Tune, tune, tune!

* What are the strengths of the proposal so far? What
arethe challenges?

* How doesanunfamiliar audience regpond to this
proposal?

* How are our expectations conveyedthrough the
documerts that communicate our proposal?

8. Anchor unit and lesson dedgns across the curriculum
to ersure that the skills and knowledge are being
learredand practicedby students before the exhibition.
Cadlaboration is FUN!

* How isour currert curriculum preparing studertsto
do thiswork?

* What skills and knowledge arebeing taught where?
* How canwe hold ourselvesaccaintale for preparing
studerts to do this work?

* What opportunitiesarethereto team or integrate to
more effi ciently give studerts opportunitiesto pracice
and getfeedack on the skills and knowledye expecied
by the exhibition?

* How will the exhibition inform our classroom
acivitiesand asesmens?

On-going conveasationstha may occur:

* Modificationsfor struggling or advanced learners

* Shaingresources

* Co-planning exhibition lessonsand assessments

* Coordinaing materials needed

From work by Katie Taylor, Clover Park High School Instructional Facilitator, 2003




Appendices — additional templates & charts to aid in planning

Timeline Template (for step # 6) - Example

Date/Action

What it means
for students

What it means
for teachers

Who from the
grade level group
is involved

How will all members be
accountable for getting
students to this point?

Example: They give their English teacher Everyoneball All teachers need to post in their
Students turn final papersto collects Bbringsto | memberswill check room areminder of the due date of
in their final their English after school team and grade the papers the paper
papers teacher meeting and all
members highlight
names of students
who did not turn in
a paper
Example: Students must Teachers need to --Computer Appsb All teachers need to be
Students have acomplete remind students studentswill havetwo | emphasizing writing and using the
revise/edit rough draft to about due dates and | different classperiods | writing rubric. Expecting students
their papers share provide to type in changes after | to use complete sentences and
opportunities for revision and editing correct spelling and grammar
studentsto sessions; would help, too.
typeflrevise their -- Social studies b
drafts students will have one

class period to revise
their papers with peers;
--English Bstudents
will have an editing
session where they
correct grammar,
spelling, etc




Relationship of the components of Powerful Learning

Performance Assessment The exhibition is planned and
Exhibitions Bstudents implemented among teachers in
demonstrating what they know the grade level.
and can do

Active Inquiry Dstudents are
engaged in active participation,
exploration and research; activities draw
out perceptions and develop complex problems, explore core
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: In-depth Learning D
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understanding; students are encouraged to : concepts to develop deep
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Thefocusis competence, hot

make decisions about their learning; and understanding; and apply
teachers utilize the diverse experiences of knowledgein real world
students to build effective learning contexts.

experiences

Personalization Dinstruction and systems are designed to promote sustained student
relationships. Teaching and learning should be personalized to the maximum feasible extent.

coverage. Students struggle with <

These happen in the
individual classrooms
with classroom based
assessments and
activities. By engaging
in this kind of learning,
students are getting

ready for the exhibition.

Professional development in
differentiating instruction
and closing the achievement
gap provide the foundation.




